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Pupil premium strategy / self-evaluation- Churnet View Middle School  

1. Summary information 

School Churnet View Middle School  

Academic Year 2020/2021 3 

year 

strategy 

document  

Total PP budget (Including Co-Vid Catchup, 

LAC Income estimation.  

Sports Premium  

119,500 Date of most recent PP Review July 2015-

Julie Yates 

Challenging 

Education- 

Spring 2018  

See 

additional 

report. No 

further 

funding 

after this 

point.   

Total number of pupils 481 Number of pupils eligible for PP 147 

(30.56%) 

Date for next internal review of this strategy 3 year 

document 

which is 

reviewed 

yearly.  

 

2. Current attainment  Taken from last Key Stage 2 SATS data in 2019. 2020/2021 no results due to Co-Vid 

 
Pupils eligible for 

PP (your school) 
LA Average  

Pupils not eligible for PP (national 

average)  

% achieving expected standard or above in reading, writing & maths 42% 64.62% 64.79% 

% making expected progress in reading (as measured in the school) -2.96 -0.59 0.03 

% making expected progress in writing (as measured in the school) -0.54 -0.33 0.03 

% making expected progress in mathematics (as measured in the school) -2.53 -0.72 0.03 

3. Barriers to future attainment (for pupils eligible for PP) 

Academic barriers (issues to be addressed in school, such as poor oral language skills) 
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A.  Key Stage 2 data: Although an improvement of 4% (9% in two years) has been made, and the gap is continuing to close, PP eligible pupils achieving expected in R, W and M remain 

below other pupils and national. Therefore, there are unidentified gaps in skills, knowledge and understanding which hamper pupils’ ability to assimilate new concepts and develop their 

learning. 

B.  Attendance for PP eligible pupils (particularly FSM) is slightly lower than other pupils and national. (Although this has improved by 1+% since 17/18, which shows progress) (Not counting 

attendance data from 19/20 and 20/21 due to Co-Vid.  

C. Transition information and a pupils’ preparedness for the demands of upper Key Stage 2 and Key Stage 3: Despite marked improvements, the % of PP eligible (disadvantaged) pupils 

making the expected levels of progress is below ‘other’ pupils in school and national ‘other’ pupils in reading, writing maths and GPS. 

D. On average, low attaining pupils PP eligible pupils performed lower than high and middle attainers in school, and national ‘other’ in the writing progress measure. SEND/PP pupils in 

particular are an issue.  

E. Low level BFL, lack of engagement and social and emotional concerns that lead to unproductive attitudes to learning. 

F. Previous target setting and tracking of data that provides too little challenge for all and PP eligible pupils and has allowed for gaps in skills, knowledge and understanding which hampers 

a pupils’ ability to develop their learning. 

G. Inconsistent systems for identifying barriers to learning such as the social and emotional challenges that pupils and families face outside of school, which will have a negative impact on 

their ability to access an education to the fullest extent. 

H. Activities are not always designed to challenge the most able and provide sufficient support for low-attaining pupils and pupils with SEND needs.  

I. Pupils lack some of the self-reflective/self-regulatory skills that they need (skills linked to meta-cognition). 

Additional barriers (including issues which also require action outside school, such as low attendance rates) 

J. Pupil attendance:  the number of pupils at the National Standard needs to improve for PP eligible, and particularly FSM, pupils. 

K. Pupils lack experiences under the banner of Cultural Capital, which does not encourage social mobility or aspirations. Pupils lack the background knowledge of the world needed for 

inference and understanding. The ISDR- Location Deprivation Indicator of the school is in quintile 5 (most deprived) of all schools.  

L. Some pupils come from homes that are unable to support a positive reading culture and do not have access to quality books and learning environments away from school. 

M. Some pupils come from homes where parental engagement with the school is not present, which is needed to support a pupil with the application of their learning and to support them 

with key characteristics that lead to successful employment in the future. 
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N. Parenting Barrier.  

 

 

 

 

 

 

 

4. Intended outcomes (specific outcomes and how they 

will be measured) 

Success criteria  

A.  Quality of Education: Continue to improve 

attainment and success towards aspirational 

targets and progress outcomes for PP eligible 

children (with a view to reaching National 

Standards in attainment and progress measures) 

with strategies that improve QFT and raise staff, 

pupil and parental expectations. This will support 

pupils in having the knowledge and cultural capital 

they need to succeed in life.  

• Pupils eligible for PP make more rapid progress in Key Stage 2 and 3 so that they meet age related expectations and 

make the expected levels of progress in line with National figures. 

• Data will be used appropriately and effectively to set aspirational targets and inform quality teaching and feedback  

• Live marking will be used to support QFT, the quality of feedback and improve outcomes for learners. 

• Year 8 exit data will show that Key Stage 3 pupils are working at age related expectations or beyond and are ‘high 

school ready’. 

• Staff will be more target focussed which will raise progress and attainment.  

• Monitoring will show that lessons/intervention sessions are ambitious and designed to meet the needs of all learners. The 

EEF states that the best outcomes are evident when resources are used to improve the quality of teaching for all. 

• BFL, including exclusion data, will show that staff are working together to ensure that pupils will be ‘High School and life  

ready’ in terms of age related expectations and socially and emotionally.   

• National Tests reflect our learners’ detailed knowledge and skills across the curriculum. 

• Staffs’ assessment of pupil outcomes is accurate. 

• At the end of Year 4, 5 and 8, pupils are better prepared for the beginning of their middle school journey and upper 

school experiences.  

• Use of questioning and discussion work deepens pupils’ understanding; matches the required level of challenge; makes 

the learning purposeful; links with future opportunities.   

B.  Behaviour and Attitudes/ Personal Development: To 

continue to achieve a higher % attendance for all 

pupils and as a consequence pupils eligible for PP. 

Embed support systems for those pupils and families, if 

necessary. The school target for attendance is 96% 

and we aim to move this to 97%. 

• Persistent absence figures continue to reduce among pupils eligible for PP.  

• Increased percentage attendance of PP eligible and FSM pupils to national expectations.  

• More pupils/families’ engagement with school/ external agencies where appropriate. 

• Streamlined communication with LST/EWW/ VIP Education and the school to support families with achieving excellent 

attendance. 

• A positive response to the rewards system where high attendance is recognised and celebrated. Pupils also being 

aware of the impact that low attendance can have on their education through the child friendly attendance policy. 
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C.  Behaviour and Attitudes/ Personal 

Development: To have high expectations for 

learners’ behaviour and conduct, in line with 

the school’s six core values, and use the 

school’s behaviour systems to ensure the 

application of the rules is fair. Learners will have 

a positive attitude to their education and will 

develop resilience to setbacks so that quality 

first teaching can be delivered and barriers to 

learning prevented.  

 

 

 

• BFL monitoring and data, including exclusion trends, will reflect fewer behaviour incidents and more engagement 

with the rewards system recorded on the school system. 

• Teaching, Learning and Care Base log will reflect that more pupils are accessing the layers of support in order to build 

resilience and strategies to cope with their mental health rather than accessing them for BFL reasons.  

• Evidence of expected levels of progress/attainment or a reduction in negative BFL incidences from pupils who have 

accessed in school therapeutics or other agencies. Positive results on the GL PAS survey. 

• Professional and nurturing relationships between staff and pupils where respect is mutual and pupils feel safe, can 

develop their resilience and express themselves creatively.  

• School staff undertaking Restorative Practise training and devise an action plan to integrate it into whole-school 

practice.  

• Barriers to learning are identified and as a result the needs to learners are met appropriately as part of the graduated 

approach.  

• Routines and expectations are applied consistently throughout the school.  

• Communication between staff, parents and agencies is effective and follows the graduated approach appropriately. 

• All learners’ needs are effectively met as.    

 

D.  Quality of Education/ Behaviour and 

Attitudes/Personal Development: Early identification 

and the successful signposting to strategies which will 

equip pupils with being responsible, respectful, active 

citizens who know how to be mentally happy and 

therefore overcome barriers to their learning.  

• All staff will be trained in and use effectively the provision map to support them with implementing strategies for pupils.  

• Successful communication with feeder schools and high schools and those in the wider Staffordshire Moorlands area 

through the Staffordshire PDIP. 

• Pupils joining the school having received earlier intervention with clear strategies in place for progression.  

• The school uses its resources effectively to support pupils with SEMH needs. Attendance rates and matters around 

healthy living will continue to improve.  

• Positive relationships using Restorative principles will be encouraged. 

• Staff will be aware of procedures and ways of accessing in-school support from pastoral or Inclusion staff to ensure 

positive relationships are present. 

E.  Quality of Education/ Behaviour and 

Attitudes/Personal Development: Have effective 

communication with all stakeholders around our 

learners so that they are supported effectively for 

future success in their next steps.  

• Increased number of PP eligible families in attendance at parent and information evenings. 

• Parents engaging with the various methods of school/home communication such as the school app.  

• Parents engaging with the weekly rewards newsletter to celebrate weekly achievements. 

• Engagement with school nurture/ enterprise sessions. 

• Engagement with parent/child reading focused activities and social evenings.  

• Successful communication and outcomes for pupils and families working with the school and external agencies.  

• Parents feel supported so that BFL, attendance, punctuality and learning continues to improve.  
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F.  Quality of Education /Personal Development: As 

a result of the delivery of our School Curriculum 

(which encompasses the National Curriculum 

Framework) learners- and therefore PP eligible 

learners- develop detailed knowledge and skills 

across the curriculum and achieve well as a 

result.  

 

• Pupil engagement with the school farm and successful use of this for therapeutics and Alternative Provision.  

• Pupils engaging with enrichment activities and trips, particularly more challenging physical activities before, during and 

after school. 

• A wider range of physical activities offered for all ages of pupils in school. As a result of this, pupils engaging with 

opportunities to try activities such as climbing and archery so that they can challenge themselves. (See also separate 

sports premium report) 

• To successfully build on extra-curricular sports provision in order to promote active learners, healthy lifestyles and 

choices. 

• Development of key learning spaces for pupils, including key fitness areas to support healthy lifestyles and encourage 

resilience and perseverance. 

• Engagement with outside speakers/agencies such as authors, or the police to provide pupils with the knowledge 

they need to keep themselves safe and mentally well.   

• Purposeful links made with staff CPD. For example Challenging Education training and CPD.  

• The school’s key curriculum driver: ‘Possibilities’ permeates through and positively influences all aspects of school 

provisions.  

• The school curriculum will meet the needs of the most vulnerable learners in the school.  

 

 

 

5. Review of expenditure  

Previous Academic Year 2018/2019- for a full evaluation see Review of Expenditure Appendix at the end of the document. A new evaluation will be done once 

pupils have returned to school for a consistent enough period to be able to assess progress due to the Co-Vid pandemic affecting 

attendance in school.   

 

 

 

 

 

  

6. Planned expenditure  

A          Academic year 2018/2019  

The three headings enable you to demonstrate how you are using the Pupil Premium to improve classroom pedagogy, provide targeted support and support whole school strategies 

i. Quality of teaching for all 

Action Intended 

outcome 

What is the evidence and rationale for this choice? How will you ensure it is implemented well? Staff lead When will 

you 

review 

impleme

ntation? 
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Quality First Staff: use of funding 

to secure quality first staff for 

pupils who will 

continue to embed staff use of 

data to track a pupil’s progress 

against aspirational targets 

and attribute next steps and 

actions so that the pupil meets 

expectations. Some Literacy 

and Numeracy staff  have 

intervention sessions built in to 

their teaching timetables in 

order to use teacher 

assessments, assessments such 

as GL and key stage 2 mock 

SATS results to build a clear 

picture of the pupils who need 

additional support or who are 

not performing at the 

expected standard and target 

them for QFT and interventions.  

 

A and F Evaluation of 2019 SATs results, EOY teacher 

assessments and GL data indicates that earlier 

intervention needs to be put in place for pupils to 

prevent them from under-performing in attainment 

and progress measures. These need to be in-class 

measures/interventions and not just separate 

interventions *Please see Review of Expenditure 

Appendix below.  

The EEF’s research on the attainment gap highlights 

that it is quality first teaching that has the most 

impact on closing the attainment gap between PP 

and non-PP pupils. The resources have been 

allocated so that individual barriers for pupils can be 

focused upon and it is not only the academic 

strategies that are put in place but also the social 

and emotional ones.  

The aim, at the very least, is to use the funding to 

support the disadvantaged pupils with achieving an 

average level of attainment as a starting point and 

build from there.   

Additional checks need to be put in throughout the 

year to re-check that pupils, who have been deemed 

to meet the standard, still will by the end of the 

academic year.  

Based on previous data due to a lack of current data 

as a result of Co-Vid. Although PP girls in the 2019 

cohort have not performed in line with the boys due to 

them being LA on entry, progress measures and 

attainment in R,W and M overall for PP pupils has 

improved. This suggests that we need to continue to 

embed and evaluate the current model of 

intervention. Continue to place an emphasis on the 

starting points of the pupils as an indicator of their 

capabilities (even if that seems inflated). This is so that 

staff are more aware of the progress pupils should be 

making. This will continue to be our approach in line 

with the work that we have done on the RADY project 

and Challenging Education. The aim throughout the 

academic year will be to strengthen the link between 

PP and teaching. Sir Kevan Collins CEO of the EEF cites 

that High Quality First Teaching is the most powerful 

driver.  The Sutton Trust states that there can be 1.5 

years of progress added because of high quality 

teaching. Therefore, English classes will continue to be 

to mixed ability. Every lesson should be aimed to be 

planned with the highest attainment grade in mind. 

Therefore, ALL students have access to the same level 

of work.  In class intervention through differentiation, 

adjustments to suit individual needs of pupils and 

scaffolding is key.  

 

Pupils identified by HOD for Maths and English and PP lead 

through the use of a blend of data at subject staff level through 

to SLT level. This will allow for more accurate identification of 

target pupils. Increased number of year 6 mock examinations 

with a question by question analysis. 

 

Data will be tracked from teacher assessments and mock 

examinations (in year 6) to inform planning and intervention 

practices. This will be done at a whole-school level, middle 

leader level and teacher level. 

More emphasis will be placed on middle-leader analysis of core 

subject assessments. HOD for Maths and English will use the 

Question Level Analysis from the 2018 SATS to inform planning 

and gaps for pupils. This has highlighted that there needs to be a 

focus on inference with our pupils and exam technique.  

 

There will also be monitoring of what teachers are doing in terms 

of in-class intervention. Time will also be spent on question level 

analysis of previous SATS cohorts so that areas for 

improvement/gaps can be identified. 

 

Seating plans used to identify vulnerable groups of pupils so 

that classroom teachers can personalise learning more readily 

and support pupils more effectively with overcoming barriers. 

 

Evidence of staff identifying pupils who are not meeting the 

expected standards through their teacher analysis grids and 

then the strategies that staff will be implementing for those 

pupils. 

Lesson observations monitoring the use of pupil 

passports/behaviour plans or adjustments necessary for 

individual pupils to access learning.  

Monitoring of staff using End of Term assessment data to 

determine which pupils are not making progress in line with what 

they should be.  

Evidence of staff applying the graduated approach and 

ensuring that reasonable adjustments are made for learners who 

need them.  

Monitoring of staff making use of the pupil profiling system. 

 

Monitoring of assertive mentoring systems at form tutor and 

HOD/HOY 

level. 

 

Form tutors 

HOY 

AHT 

Ks2 and Ks3 

English HOD 

 

 

Termly  
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  Expenditure has been targeted on staffing to support 

QFT and BFL routines. Some additional intervention 

hours built in to timetables for specific members of staff 

(additional cover staff and one other)for them to work 

with pupils who they identify as needing additional 

support. This will allow for a more targeted approach 

and save time for staff not needing to find out from 

others what areas they need to target with a pupil. 

There has been an increase in the number of year 6 

maths lessons from 5 to 6+1 Arithmetic lesson. Although 

there are a reduced number of additional interventions 

for English this year due to funding, the timetabling of 

the Primary Curriculum has been done to allow for 12 x 

slots per week for literacy based work. The new Head of 

Key Stage 2 and 3 English also have an additional 1 x 

slot each on their timetable to provide interventions.  

The HOD will be teaching 2 x of the Year 6 groups for 

Literacy sessions to ensure QFT. Accelerated reading 

has also been introduced to support reading progress 

and attainment.   

 

   

Intervention sessions for SEND 

and PP Eligible pupils joined 

together as part of Inclusion 

Provision mapping.  Precision 

teaching (both literacy and 

numeracy) will be led by TAs. 

Resources will then be fed into 

classrooms/ to class teachers 

to encourage the vocabulary 

to be used in a range of 

contexts by pupils.  

 

 

A and F The EEF highlights that improving levels of literacy for PP 

eligible pupils leads to improved outcomes for them.  

 

Geoff Barton refers to the importance of vocabulary:  

‘We mean welcoming a child into a world of new 

ideas, insights and emotions, into a world that we, the 

word-rich, take for granted, and which we will routinely 

guarantee for our own children.”  

Research shows the importance of closing the 

vocabulary gap to unlock academic success and 

provide readiness and allow enjoyment of the world.  

Key Stage 2 Reading Results highlight that more work 

needs to be done on vocabulary.  

 

 

 

 

 

Identification of the words being embedded in lessons through 

lesson observations and work scrutiny of books and lesson 

resources.  

 

Monitoring and evaluation of precision teaching sessions/ 

outcomes. 

 

Pupil pursuits to observe the vocabulary being applied in 

different contexts.  

 

TAs 

SENCO 

Assistant 

SENCo 

Subject staff 

 

 

Through 

the 

monitorin

g and 

scrutiny 

calendar.  
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Support staff with resources 

through subscriptions and 

access to services such as 

Twinkl and CGP resources/ 

revision guides.  

C. Staff have more resources to differentiated and 

challenge pupils. Spelling Shed and Twinkle. There has 

also been money allocated for more interactive 

resources such as SPAG.com and Spelling Shed. 

Investment in CGP resources to support preparation for 

Key Stage 2 examinations. Maths Watch is also used by 

the Maths Department.    

 

 

Whole school and department monitoring  

Pupil Voice  

Data Analysis  

Department and whole school work scrutiny. 

 

To provide more options in terms of teaching resources for staff 

through subscriptions so that they are more easily able to 

differentiate work and create exciting and challenging 

resources for all pupils.  

Subject staff 

HOD 

SLT 

As part of 

the 

monitorin

g and 

scrutiny 

calendar.  

Total budgeted cost 

 

 

 

93,096 

ii. Targeted support 

Action Intended outcome What is the evidence and rationale for this 

choice? 

How will you ensure it is implemented 

well? 

Staff lead When will you review 

implementation? 
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Expansion of the TA/ 

Inclusion team to provide 

targeted support within Year 

5/6 lessons and build in 

capacity for more depth to 

the layers of support in 

school for pupils. This will also 

allow for group and 

individual nurture sessions.  

Increased capacity for 

Precision Teaching (this is the 

main intervention based on 

evidence based research 

completed for the NASENCo 

course by the SENCo) and 

interventions for other 

barriers to learning such as 

fine/gross motor skills.  

 

C and F Increased TA support put in to Year 6 

classrooms to support differentiation and 

personalised learning.  

 

Research conducted by the EEF has 

identified that TAs who support individual 

pupils or small groups can lead to positive 

benefits. In addition to this, there is also 

evidence that working with TAs can lead 

to improvements in pupils’ attitudes, and 

also to positive effects in terms of teacher 

morale and reduced stress. 

BFL data and data taken from pupils using 

the Teaching, Learning and Care Base in 

school has identified the need for 

additional layers of support for SEMH 

needs. Particularly for our most vulnerable 

pupils. If pupils are able to self- refer, have 

access to adapted timetables or have 

access to key members of staff, then this 

helps to regulate their behaviour and can 

prevent behaviour from escalating. This in 

turn prevents barriers to learning from 

forming.  This can be used as part of a 

graduated approach to meet the needs 

of our vulnerable learners.  

 

Whole school and department 

monitoring  

Pupil Voice  

Data Analysis  

 

Additionally, analysis (academic, 

behavioural and attendance) is now 

done for the FSM group as it has been 

highlighted by the EEF that the gap 

between FSM-eligible pupils and others 

is significantly larger.  

 

Intervention 

and subject 

staff 

HOD 

AHT 

 

 

 

Termly and to coincide with 

mock assessments for Year 6  
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Staff will have an awareness of 

Key Stage 1 starting points for 

pupils Along with other data, 

Key Stage 1 data will be used 

to create an uplift/challenging 

target in line with the school’s 

work with Challenging 

Education and RADY (Raising 

Achievement of 

Disadvantaged Pupils) Any 

vulnerable pupil will be put on 

a Challenge 2 indicator for 

their target, which means that 

they have aspirational targets.  

A. The EEF Attainment Gap data report 2017 

identifies that the attainment gap is largest 

for children and young people eligible for 

free school meals those assessed with 

special educational needs. The gap 

begins in the early years and can more 

than double to 9.5 months by the end of 

primary school. Therefore, an emphasis will 

be placed on early identification in year 5 

through data analysis at classroom level 

using the teacher analysis grids and the 

‘All About Me’ Barriers identification sheets 

during pastoral time.  The EEF also states 

that the best outcomes are evident when 

resources are used to improve the quality 

of teaching for all. 

Data analysis at subject, middle leader 

and senior leadership level.  

 

Subject teacher use of data to identify 

levels of progress, gaps in learning and 

barriers. This will then be used to inform 

strategies as part of a graduated 

approach with quality first interventions 

in the classroom being a priority.  

 As part of the monitoring and 

scrutiny calendar. 

Improving the literacy of PP-

eligible pupils. Pupils with low 

and middle prior attainment 

must be targeted for Reading 

as these are the groups where 

less progress is being made. This 

includes increased TA support 

time so that more TAs can listen 

to pupils read out loud more 

consistently. This is also the 

case for those achieving the 

higher standard in reading. The 

gap to national is too big 

between PP and national for 

those with overall middle and 

high attainment.  

A. The new lead for Teaching and Learning: 

English will be placing an emphasis on 

reading in line with the EEF 

recommendations that improving literacy 

for PP eligible pupils leads to improved 

outcomes for them. The focus will be on 

the following: develop pupils’ language 

capability to support their reading and 

writing; support pupils with developing 

fluent reading capabilities and improve 

comprehension strategies through 

modelling and supported practice. These 

will be focused on during lessons and in 

Power Learning Sessions.  

 

 

 

 

Monitoring at middle leader and SLT 

level.  

Subject teacher and HOD tracking of 

data and meetings with staff.  

Sharing of resources.  

Analysis of data.  

 Termly. 
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  Research also highlights that when pupils 

are supported in the acquisition of key 

high frequency words through targeted 

programmes such as Precision Teaching 

and they have more time to read aloud to 

others, this then allows them to move on to 

the more complex skills of decoding and 

comprehension.   

 

   

High previous attainers need 

some focus in writing as their 

progress was not in line with 

middle or low attainers. This 

indicates that more is needed 

with mastery and pupils who 

need pushing towards GD. The 

use of DIN/Success Criteria 

Grids will ensure that staff are 

targeting the key skills pupils 

need to master an area. 

Literacy staff will focus on 

implementing the new 

approach from New Ford 

which strives to plug the 

literacy gaps.  

A. In line with EEF recommendations to 

improve literacy, Power Learning and 

lessons will include: the teaching of 

composition strategies through modelling 

and supported practice; developing 

pupils’ transcription and sentence 

construction through extensive practice; 

accurately assessing the pupils’ needs 

through the regular assessment of their 

needs. The PP funding has been allocated 

so that Quality First Teaching strategies are 

developed as a priority first and foremost. 

This then will decrease the need for 

additional support. However, those pupils 

who still need additional support will have 

this through a small number of staff who 

are able to accurately diagnose their 

capabilities and needs.   

 

 

Whole school and department 

monitoring  

Pupil Voice  

Data Analysis  

 

Subject staff 

HODS 

SLT 

As part of the monitoring and 

scrutiny calendar. 

Total budgeted cost 61,814 

iii. Other approaches 

Action Intended 

outcome 

What is the evidence and rationale for this 

choice? 

How will you ensure it is implemented 

well? 

Staff lead When will you review 

implementation? 
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Continue to streamline 

communication with 

LST/EWW/ VIP Education and 

the school to support families 

with achieving excellent 

attendance. Use of 

attendance clinics and home 

visits to support families and 

ensure any signposting to 

external support is in place.  

 

.  

 

B.  EEF research supports that positive, consistent 

attendance promotes learning and a higher 

chance of achieving more highly. VIP Education  

will also support our drive to increase positive 

parental engagement by developing 

communication with parents RE: attendance 

and punctuality. 

 

Whole school PP attendance has increased by 

over 1% from the previous academic year. 

Therefore, it is important that we continue to 

embed and evaluate the systems.  

Continue to work with VIP Education 

(who will lead on this) /Visyon/LST to 

offer support services which will allow 

the school to provide further 

emotional or social support for 

families or groups of pupils. For 

example, with issues such as self-

esteem or monetary issues. Also 

supporting parents with application 

processes such as the EHCP 

assessment. 

Funds from PP will continue to be 

allocated to the support of 

attendance.  

 

Continue to update case studies for 

key pupils. 

 

 

RJ/DS/ VIP 

Education 

/HOY/Form 

Tutors 

Termly 

To continue to work closely 

with VIP Education/ LST/EWW 

to support families with 

achieving excellent levels of 

attendance for their child. 

 

B.  To support parents with meeting the basic needs 

of the pupils in line with Maslow’s Hierarchy of 

Needs. Therefore, if the basic needs are met, 

pupils are more likely to feel positive and engage 

with school. 

The school has a consistent worker 

from VIP Education  who has a 

background of working with LST and 

agencies. This will support the school 

foster/encourage stronger links with 

families. 

A more specific focus on the key 

groups. Particularly: PP, FSM and 

persistent absences. Groups now 

identified in SIMs. 

Regular meetings with VIP Education  

and communication to ensure a 

consistent and quick approach.  

 

To continue to put early intervention in 

place so that pupils do not become 

PAs in the first place. 

 

RJ/DS/ VIP 

Education 

/HOY/Form 

Tutors  

Termly 
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To communicate 

attendance systems and 

concerns effectively to 

parents and to ensure that 

systems are rigorous and 

identify where there are 

attendance concerns 

quickly. 

 

B. Research has shown that improved parental 

engagement can move a child’s progress on by 

2-3 months. The aim of this is to encourage 

parents to form more positive relationships with 

school and provide opportunities for parents to 

see where they can support the learning of their 

child at home. 

The continuation of the new fixed penalty notices 

across the schools in the MAT. If a pupil has been 

absent due to holiday for 5 days or more in any 

one academic year. This is to raise the awareness 

with parents that it is not acceptable to take 

pupils out of school during school time for 

holidays. 

Continue to use Child Friendly Attendance policy 

that pupils and parents will have access to.  

Please also see the Attendance Action Plan.  

 

 

Through the use of a range of ways to 

communicate with parents including: 

the school app, e-mail, telephone and 

face to face attendance clinics.  

 

Attendance will also feature in 

assemblies and on the newsletter to 

raise parent awareness further.  

RJ/DS/ VIP 

Education 

/HOY/ Form 

Tutors  

Termly 

Weekly newsletters  

To communicate any potential 

barriers to attendance 

highlighted from the pupil 

profiling system so that issues 

can be supported/ acted on 

quickly. This will be done 

though a heightened focus on 

attendance from the HOY and 

form tutors.  

 

B.  See rows above.  
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Staff training on positive 

handling. 90% of which is about 

the relationships between staff 

and pupils.   

 

Planned training/CPD on 

Restorative Practice moving 

forward to support positive 

relationships.  

 

Ensure that policies are 

appropriate for the most 

vulnerable pupils and that 

strategies used reflect this.  

 

C. and D.  At a school level, although the number of fixed 

term exclusions has increased, this was partly to 

attempt to avoid PEX for certain pupils. This figure 

could have been higher if not for the additional 

nurture/inclusion layer now in place in the school. 

The data indicates that more pupils, particularly 

PP eligible pupils are accessing the TLC base for 

nurture reasons, regulation of emotions or self-

regulation of emotions. This is in-line with the new 

Ofsted Framework where schools must support 

pupils in looking after their mental well-being and 

health and support them in building resilience.  

The EEF reports that robust and consistent 

behaviour systems can advance progress by 

over 4 months. If behaviour routines are 

consistent, it allows staff to create a positive 

learning environment where pupils can 

access their education fully. Money has been 

allocated in this way to continue to allow the 

school to evaluate more closely the 

behaviour of all pupils in order to ensure they 

are engaging fully with their learning. 

The funding also means that pupils who display 

negative BFL will have feedback on their 

behaviour and will be given time to reflect on 

better choices.  

Continue to develop systems to 

identify key pupils and classes and 

use the behaviour manager to 

target those pupils/groups. Focus 

on positive behaviours through the 

continuation of the rewards system 

and ensure that there is a 

restorative and consistent 

approach to behaviour 

management across the school. 

Formal Awards evenings were 

trialled in the summer term to 

provide the opportunity to 

celebrate more success.  

 

Data will be used to identify pupils who 

are causing BFL concerns so that 

strategies can be put in place to 

prevent any barriers to learning.  

 

Behaviour and attendance data 

analysis.  

 

Use of behaviour hotspots as identified 

by BFL data 

 

RJ/JE/SLT Termly reviews  
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The school will continue to offer 

therapeutics provision and SEL 

interventions for pupils. We 

have close links with Visyon 

and pastoral staff are familiar 

with the referral system to 

external agencies to support 

pupils in their year group.   

To continue to develop the 

social and emotional welfare 

provisions in school so that the 

basic needs of pupils are met 

and they can then make the 

progress/levels of attainment 

that they are capable of. 

Free breakfasts and lunches. 

This may also apply to pupils 

who are no longer eligible for 

FSM but who are Ever 6/PP. 

 

C. An increased number of pupils in school who are 

vulnerable with social, emotional and mental 

health needs.  

BFL data including exclusion data highlights the 

need for more preventative layers so that 

behaviour does not escalate and that support 

can be given to pupils in the form of strategies to 

manage their own emotions and build their 

resilience.  

The EEF states that SEL interventions (Social and 

Emotional Learning) have an identifiable and 

valuable impact on attitudes to learning and 

social relationships in the school. Developing a 

team who can cater for a range of needs and 

personalities will encourage pupils to build positive 

relationships based on trust.  

 

Regular reporting to pupils and 

parents on rewards with more of an 

emphasis placed on celebrating 

effort and resilience rather than 

presenting pupils with tangible 

rewards. 

 

The use of ‘In House’ Cover 

Supervising staff will provide more 

consistency for pupils during staff 

absence and will allow for more 

rigour and consistency in the 

application of classroom routines. 

Key classes will not be covered by 

external staff. 

 

The development of the use of data to 

identify key areas for concern with 

individual pupils and classes. HOY/ 

Data Manager to then use this data to 

put strategies necessary in place. 

 

 

RJ/LF/HOY/ 

Form 

teachers/TLC 

base staff and 

JE 

Ongoing throughout the 

Academic Year 
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Communicate effectively with 

the wider community that the 

school is involved with to break 

down barriers to learning and 

encourage early intervention.  

D. S Fryer and R Jukes have designed, set up and led 

the Staffordshire Moorlands Primary DIP where 

schools are able to bring referrals and seek 

additional support. This has evolved in to the PDIP 

and is chaired by S Fryer. It supports the sharing of 

key information collectively across agencies and 

it encourages a collective, consistent approach 

to behaviour management and responses in the 

Staffordshire Moorlands. In addition to this, it 

allows the Middle schools to work with and 

prepare for pupils who will transition to them and 

ensure that the correct support or Early Help is put 

in place for those pupils. The creation of this DIP 

has been cited by the District Inclusion Officer as 

having a very positive impact on the exclusion 

rate in the Staffordshire Moorlands so far for 

primary age pupils.  

This Moorlands model is now evolving across the 

Moorlands with a focus on early intervention an 

alternative provision.  

By continuing to lead on the work of 

the Staffordshire Moorlands Primary 

District Inclusion Partnership that 

Churnet View established with Lisa 

Wood (District Inclusion Office) to share 

consistent practice on BFL and 

encourage early identification of 

BFL/social and emotional barriers to 

learning.   

SF/RJ Ongoing throughout the 

Academic Year 

To continue to use a pupil 

profiling and assertive 

mentoring system to support 

staff with the identification of 

barriers to learning so that they 

can be accessed more readily 

by all staff and kept up to 

date. 

 

D.  

 

Form tutors will also continue to work on Assertive 

Mentoring. There will be set time built in to form 

tutor time for this to occur so that pupils can 

identify any barriers to learning they may have 

and tutors have the opportunity to have an 

informal conversation with the pupils about their 

achievements and areas for improvement so far. 

It is also an opportunity for pupils to go through 

their termly reports with a member of staff and 

clarify any misconceptions or misunderstandings.  

 

Evidence of staff using the Barriers to 

Learning document to inform planning 

and support pupils.  

HOY being aware of the barriers to 

Learning of the pupils in their year 

group and taking action to support 

their needs: academic (in liaison with 

the HOD), socially and emotionally or 

behaviourally.  

Scrutiny of 

Barriers to 

Learning 

Document  

Form tutors 

Subjects 

teachers 

Heads of Year 

SLT 

Termly 
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An increased number of 

parental engagement 

sessions, focusing particularly 

on SATs information/ 

workshops. This also includes 

working with counselling 

services such as Visyon and 

Dove and CAMHS Trailblazer 

to provide therapeutics for 

pupils where needed. 

 

Increased pupil-parent 

activities involving reading. 

More community events held 

in the school such as Movie 

Nights and Bingo Nights for 

parents to engage with the 

school in a positive way.  

Family Learning Programme 

to engage families 

throughout the academic 

year.  

*These will resume Co-Vid 

allowing. Events may be a 

blend of online/virtual and in 

school.  

 

E. Research has shown that increased parental 

engagement can move a child’s progress on by 

2-3 months. The aim of this is to encourage 

parents to form more positive relationships with 

school and provide opportunities for parents to 

see where they can support the learning of their 

child at home. 

 

To support parents with meeting the basic needs 

of the pupils in line with Maslow’s Hierarchy of 

Needs. Therefore, if the basic needs are met, 

pupils are more likely to feel positive and 

engage with school. 

 

 

 

Regular communication and the 

advertisement of events to parents.  

 

Increased attendance of agencies at 

parents evenings for the purposes of 

drop-in sessions for families.  

 

Continue to train staff and 

encourage them to use 

communication with parents as the 

first strategy to use with pupils if there 

is a concern.  

 

Communication with parents about 

the ways to access external support. 

For example, making parents aware 

that the school is able to provide 

food bank vouchers. 

Whole-school 

staff 

Attendance 

figures at 

events 

monitored and 

analysed.  

KB 

Throughout the Academic Year.  

To support families with 

uniform and FSM when 

needed, including breakfast 

club. 

 

E. To support parents with meeting the basic needs 

of the pupils in line with Maslow’s Hierarchy of 

Needs. Therefore, if the basic needs are met, 

pupils are more likely to feel positive and 

engage with school 

Ensure parents are aware of ways 

they can seek the support of the 

school. Pastoral staff to 

communicate offers of support if felt 

that it is creating a barrier to 

learning and/or causing social and 

emotional difficulties for the pupil.  

All staff.  Ongoing  
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Increased focus on extra- 

curricular activities that 

encourage wellness and 

good health. Breakout day 

activities that introduce    

elements of challenge and 

encourage pupils to 

persevere and attempt new 

challenges. 

 

*Please also see separate 

Sports Premium Report* 

 

F.  See separate Sports Premium Report.  Use of PP funding for opportunities 

such as extra- curricular trips. In 

some cases, uses of PP funding to 

provide FSM even if the PP is not 

eligible for FSM. 

 

 

 

RJ/OS/PE 

Department. 

Subject staff.  

Ongoing  

Ongoing development of the 

school farm and embedding it 

in the school curriculum and 

pastoral provision.  

 

F.  The farm is regularly accessed by our pupils who 

have an interest in that area and it allows us to 

provide pupils with responsibilities. This has 

served to engage pupils and generate more 

interest in the farm. It has also been accessed 

for therapeutic purposes by schools who are 

members of the primary DIP. 

 

The use of the farm will encourage pupils to 

make connections with their learning and the 

industry they are in thus improving their 

engagement. It is also an opportunity to appeal 

to a range of learning styles and offer sensory 

opportunities to pupils. The aim is also to use the 

farm to prepare pupils more fully for life outside 

of school. 

 

A key member of staff leads on the 

health and welfare of the animals. 

The prefect team look after them as 

part of their responsibilities.  

 

Embed work with the farm in to 

schemes of work, nurture activities 

and any alternative provision.  

  

JM/SB/RJ/JS Ongoing  
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Use of funding to engage 

pupils with enrichment 

activities and trips and develop 

key resources for pupils.  

 

 

 

 

 In keeping with Maslow’s Hierarchy of Needs, if 

pupils have the core elements met, they are 

more likely to develop the skills needed to be 

successful. Providing pupils with opportunities 

that they may not usually have will serve to raise 

aspirations and broaden their view and Mindset. 

 

 

Sports Premium money will be used to provide 

more opportunities for outdoor physical activity 

and extra- curricular activities which will in turn 

allow for collaborative learning and self-

regulation. Outdoor table tennis table have 

proven a popular feature. This in turn helps to 

encourage positive behaviour on the school 

yard during unstructured time. *See separate 

Sports Premium Report* 

 

Building character means to develop a set of 

attitudes, skills and behaviours that are thought 

to underpin success in school and work, such as 

self- control, social skills, motivation, and 

resilience. 

Evidence from the EEF suggests that support to 

develop these attributes may be particularly 

important for children from disadvantaged 

backgrounds. 

 

 

 

Vary the trips offered throughout the 

academic year. For example: 

London Maths trip, Key Stage 2 

Pantomime, Sporting Activities 

Challenge Day, Outdoor Pursuit 

Challenge trip for Year 5, Rugby trip 

to Sale Sharks, Library Visits, A 

Shakespeare theatre trip and extra-

curricular sporting events.  

 

Ensure that PP eligible pupils are 

prioritised for the trips and parents 

are made aware that they can 

receive support with them.  

 

In making the approach whole- 

school, the responsibility is shared and 

it allows for a consistency of 

approach which pupils are more 

likely to respond to. 

 

As part of the Monitoring and 

Evaluation Schedule. 

 

Departmental time. 

 

Administration support with 

enrichment trips and opportunities. 

 

Staff training and including targets 

in staff CPD. 

 

Evaluation of Physical Challenge 

breakout days and extra-curricular 

activities. 

 

The fitness suite has been developed 

so that more pupils can access the 

facility at a younger age. A pupil run 

club now operates at lunchtime and 

Key Stage 2 as well as Key Stage 3 

pupils can now access it for nurture 

purposes.  

 

All staff.  
As part of the Monitoring and 

Evaluation Schedule. 

Departmental time. 

Administration support with 

enrichment trips and 

opportunities. 

 

Staff training and including 

targets in staff CPD. 

Lesson Observations and 

monitoring of the use of success 

criteria. 
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Total budgeted cost £118,150.00 

7. Additional detail 

Please also see: 

Sports Premium Report 

Attendance Action Plan 

Behaviour Policy  

Attendance Policy 

Positive Handling Policy 

SEND Policy 

SEND Information Report  

 


